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Introduction
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• Building clinical reasoning skills is difficult in class context.
• Paper-based clinical vignette has important limits…
• Simulated patients are complex/expensive… Until… artificial 

intelligence (AI) 

• This study explored the potential of AI as an interactive simulation 
tool to foster clinical reasoning



Methodology
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• Custom GPTs (Generative Pre-trained Transformer) were developed to 
simulate an hospitalised lady ("Ms B"). 

• Who is Ms B? 
• An old lady who felt at home and broke her hip. 
• She is now in geriatric rehabilitation unit.

• Mission #1: Work on a rehab plan;
• Mission #2: Try to explain why she felt.

• Students were invited to mobilized the critical thinking skills seen in class.
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• Students completed a questionnaire on:
• Perception of the activity, 
• Experience using AI, and
• UTAUT-2 framework (Unified Theory of Acceptance and Use of 

Technology): General acceptance of technologies. (Pagé et al., 2023; 
Venkatesh et al., 2012)

• Field notes were taken during the process.



Results
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• For each step of the OT process, the students clicked
on the provided link and interacted with the GPTs
created.
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• Participation: 33% (22/67) (2024) and 38% (29/77) (2025)
• Perception of the activity 

• Help you develop your clinical reasoning skills? 
2024: 7,1/10  2025: 6,8/10

• Pros : 
• High levels of engagement / fun and playful approach, 
• Strong perceived usefulness and realism.

• Cons :
• Limited number of interactions allowed by ChatGPT, 
• Occasional inconsistencies in the responses generated.
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• UTAUT 2
• Performance expectancy
• Effort expectancy
• Social influence
• Facilitating conditions
• Hedonic motivation
• Price value
• Habit
• Behavioural intent

Strongly disagree Strongly agree
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• Field notes : The ups and downs of the development of a GPT…
• Ms B can mix up the steps of the OT process.
• Information that disappears after being overwritten by AI.
• Ms B that gives all the information she has… instead of waiting for 

questions.
• Interactions with Ms B being blocked after a short period of time.

• Building GPTs can take a lot of time.



Conclusion
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• Simulated AI clients can help bridge the gap between theoretical 
knowledge and practical application in class context.

• Our students are « AI ready ».
• AI can be a « playful » approach to develop clinical reasoning.
• Limits persist due to:

• The limited number of interactions,
• The contact remains artificial. 

• It’s another tool in class context. 

Want to meet Ms. B ?
https://bit.ly/3BRcCFt

https://bit.ly/3BRcCFt
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